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		 	 	 	 	 	 	 	 	 School	for	Policy	Studies	
8 Priory Road 
Bristol, BS8 1TX 
  
    
Wellbeing	in	School	 	 	 	 	 	 	 	
	
	
Please	indicate	Yes	or	No.	
I	would	like	to	take	part	in	this	research	project.	
	
I	confirm	that	I	have	read	and	understood	the	information	sheet	for	the	above	study.	
	
I	understand	that:	
	
Yes	 	No	 		
	
Yes	 	No	 	
	
	
• My	participation	is	voluntary	and	I	can	change	my	mind	and	withdraw	from	
this	research	project	at	any	time,	without	giving	reason.	
	
Yes	 	No	 	
• All	the	data	collected	will	be	treated	as	confidential	unless	there	is	a	risk	of	
harm	to	myself	or	someone	else.		
	
• There	are	limits	to	confidentiality	and	other	members	of	the	school	
community	will	know	that	I	am	participating	due	to	the	group	nature	of	the	
change	team	and	potential	identification	during	implementation.	
	
• All	practicable	steps	will	be	taken	to	ensure	information	is	stored	safely.		
	
• The	consent	forms	will	be	stored	for	20	years	in	an	appropriate	secure	storage	
facility.	This	is	a	requirement	of	the	University	of	Bristol.	
	
Yes	 	No	 	
	
Yes	 	No	 	
	
	
Yes	 	No	 	
	
Yes	 	No	 	
• Information	gathered	during	this	research	project	will	be	included	in	a	thesis,	
which	may	become	publically	available.	
	
Yes	 	No	 	
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• The	researcher	may	seek	publication	of	a	paper,	using	information	gathered	
during	this	research	project.		
	
	
Yes	 	No	 	
Data	Protection	Act	
	
	
• Data	collected	about	me	during	my	participation	in	this	research	project	will	be	
stored	on	a	computer.	Any	files	containing	identifying	information	will	be	
stored	securely	in	accordance	with	University	of	Bristol	ethics	protocol.	All	
data	included	in	the	thesis	and	any	subsequent	papers	will	be	anonymised.	I	
agree	to	the	University	of	Bristol	recording	and	processing	the	information	I	
provide.	
	
Yes	 	No	 	
• This	information	will	be	used	only	for	the	purpose	of	this	research	project	and	
my	consent	is	conditional	upon	the	University	complying	with	its	duties	and	
obligations	under	the	Data	Protection	Act	
	
I	agree	to:	
	
• Being	audio	recorded	in	consultation	meetings,	implementation	activities	
(where	appropriate)	and	in	interview.	
	
• Being	observed	during	implementation	(where	appropriate)	and	the	
researcher	making	notes	about	implementation.	
	
• Email	communication	about	the	project	(between	myself	and	the	researcher)	
being	used	as	data,	unless	I	specify	otherwise	in	relation	to	a	specific	email.	
Yes	 	No	 	
	
	
	
	
Yes	 	No	 	
	
Yes	 	No	 	
	
Yes	 	No	 	
	
	
Signed………………………………………..	
Name	(printed)……………………………...	
Date:…………………………………………	
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APPENDIX	M	–	EMAIL	CLARIFYING	MY	ROLE	
I	sent	the	following	email	to	participants	to	clarify	my	role:	
Hi	all, 
As	some	of	you	know	I	follow	each	wellbeing	meeting	with	an	anonymous	questionnaire;	I	
will	send	this	out	shortly	to	those	of	you	who	attended	the	meeting	last	Thursday.	Before	
sending	this	out	I	want	to	clarify	my	role	as	1)	there	has	been	a	shift	in	my	role	since	the	last	
meeting	and	2)	this	has	been	a	muddy	area	and	I	think	it	needs	some	clarification.	Previously	
I	have	been	supporting	the	project	in	my	role	as	Trainee	Educational	Psychologist	(in	a	
facilitatory	and	consultative	role)	and	also	studying	the	facilitators	and	barriers	to	the	
changes	being	made	to	school	practice	(i.e.	the	implementation	of	the	wellbeing	
questionnaire	so	far).	Since	[name	removed]	took	on	the	role	of	leading	the	project	I	have	
been	stepping	back	my	involvement	in	supporting	the	project	and	am	attempting	to	be	
purely	in	the	role	as	researcher.	There	is	a	caveat	to	this;	I	told	[the	project	leader]	that	if	
she	wanted	any	support	that	I	was	still	happy	to	provide	this	but	that	the	onus	is	on	her	(or	
any	of	you)	to	ask	for	this;	i.e.	I	will	try	to	remain	in	a	back	seat	role	as	much	as	possible	(I	
am	only	human	though	and	may	overstep	this	on	occasion,	particularly	as	I	was	more	
involved	previously,	so	apologies	if	this	happens).	 
My	research	is	an	ethnographic	study.	This	means	I	have	been	seeking	to	be	involved	in	the	
life	of	the	project	to	enable	me	to	gain	a	deep	understanding	of	the	facilitators	and	barriers	
to	implementation.	I	am	aware	that	my	level	of	involvement	may	have	some	impact	on	the	
project.	It	is	useful	for	me	to	have	an	appreciation	of	how	this	might	be	playing	out	and	thus	
I	will	be	continuing	to	provide	a	brief	anonymous	questionnaire	after	each	meeting	to	
enable	you	to	provide	feedback	if	you	wish.	It	is	not	compulsory	for	you	to	complete	this,	
but	any	feedback	will	be	gratefully	received.	Questionnaire	to	follow	shortly. 
Any	questions,	do	please	ask. 
Many	thanks, 
Vicky 
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APPENDIX	N	–	QUALITY	EVALUATION	
The	following	is	my	quality	evaluation,	using	Yardley's	(2015)	framework.	
Sensitivity	to	
context	
In	Chapter	Two	-	Literature	Review,	the	theoretical	and	research	base	for	
the	present	study	is	outlined.	Theories	and	models	of	organisational	
change	are	explored.	Literature	that	most	dominantly	focuses	on	how	
change	in	schools	is	implemented	is	presented.	Then	organisational	
change	associated	with	implementing	staff	wellbeing	and	related	
practices	is	considered,	looking	at	both	the	literature	on	this	from	
organisations	other	than	schools	and	the	school-based	literature.	This	
provides	a	context	for	the	research	questions	that	the	present	study	
seeks	to	answer.	
Ethical	approval	was	sought	and	gained	for	the	present	study	prior	to	
commencement	of	research	activities.	This	and	key	ethical	factors	
associated	with	the	study	are	reflected	on	in	Chapter	Three	-	
Methodology.	
Interviews	included	the	use	of	open	questioning	for	the	gathering	of	
participant	views.		
Consideration	was	given	to	the	socio-cultural	context	of	participants.	An	
example	of	this	can	be	seen	at	the	end	of	the	subtheme	“The	influence	of	
school	staff	roles	on	the	project”	where	issues	relating	to	equality	of	voice	
of	a	participant	are	considered	in	relation	to	their	lower	hierarchical	role	
in	the	school.	
Commitment	
and	Rigour	
A	purpose	of	the	present	study	(as	outlined	in	Chapter	Two	-	Literature	
Review	section	“Positioning	the	present	study”)	was	to	provide	an	in-
depth	view	of	how	a	staff	wellbeing	project	is	implemented.	I	therefore	
selected	a	single	case	study	design	to	enable	the	greatest	depth	of	study	
possible.	The	school	was	selected	due	to	their	interest	and	willingness	to	
engage	in	such	a	project.	To	provide	the	best	view	of	the	implementation	
and	processes	associated	with	the	project	(to	answer	the	research	
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questions)	I	recruited	all	project	team	members	and	invited	them	all	to	
interview.	Interviews	were	carried	out	both	early	on	and	at	the	end	of	the	
research	period.	The	early	interviews	were	designed	to	capture	initial	
views	that	may	be	lost	with	time,	whilst	the	interviews	at	the	end	of	the	
research	period	provided	the	opportunity	to	look	back	and	consider	the	
process	(to	date)	as	a	whole.	By	inviting	all	project	team	members	to	
interview	and	interviewing	a	number	of	them	on	both	occasions,	I	was	
able	to	triangulate	their	views.	This	sometimes	resulted	in	the	collection	
of	shared	views	regarding	aspects	of	the	process,	giving	more	weight	to	
particular	findings,	and	sometimes	provided	conflicting	views,	providing	
rich	and	nuanced	understanding	about	the	process	experienced.	
A	respected	thematic	analysis	process	(Braun	and	Clarke,	2006)	was	
carefully	followed	resulting	in	a	thorough	analysis.	Examples	and	details	
relating	to	this	can	be	seen	in	Appendices	H-J	and	the	examiners	are	
provided	with	the	electronic	NVivo	file	of	the	coded	and	themed	data	and	
a	recording	of	an	interview	to	accompany	the	transcript	provided	in	
Appendix	G).	
Coherence	and	
transparency	
The	coherence	of	the	study	is	outlined	as	follows.	The	significance	of	the	
study	and	the	aims	of	the	research	are	presented	in	Chapter	One	–	
Introduction.	The	positioning	of	the	present	study	in	relation	to	the	
literature	can	be	viewed	at	the	end	of	Chapter	Two	-	Literature	Review,	
providing	a	purpose	for	the	present	research.	The	research	questions	
were	devised	in	response	this	purpose.	The	research	was	designed	to	
meet	these	purposes	(as	outlined	in	Chapter	Three	-	Methodology).	How	
the	findings	relate	to	the	research	questions	can	be	found	in	summary	at	
the	end	of	Chapter	Four	-	Findings.	Detailed	discussion	of	the	findings	and	
prior	literature,	in	relation	to	the	research	questions,	can	be	found	in	
Chapter	Five	-	Discussion.		
As	indicated	in	the	above	section	“Commitment	and	rigour”,	examples	
and	details	of	the	analysis	process	can	be	viewed	in	Appendices	G-J	and	in	
the	digital	file	and	recording	provided	to	the	examiners,	providing	
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transparency	of	approach.	
Transparency	regarding	my	beliefs	and	my	role	in	the	research	has	been	
provided		(see	Chapter	Three	-	Methodology	and	Chapter	Six	-	Reflexive	
Account).	
Impact	and	
importance	
The	findings	have	relevance	for	schools	attempting	to	implement	staff	
wellbeing	projects	and	for	EP	services	that	wish	to	consider	supporting	
schools	with	such	endeavours.	The	findings	are	also	of	relevance	to	those	
determining	national	policy,	where	there	may	be	consideration	of	
national	agendas	associated	with	improving	staff	wellbeing,	in	response	
to	prior	findings	highlighting	school	staff	stress,	as	outlined	in	Chapter	
One	-	Introduction.	
Table	14:	Quality	evaluation	
	 	
	 203	
REFERENCES	
Anderson,	J.,	Sice,	P.,	2016.	Evaluating	the	possibilities	and	actualities	of	the	learning	
process:	How	a	school	pilot	wellbeing	programme	worked	as	an	organisational	
learning	process	intervention.	The	Learning	Organization	23,	94–120.		
Ashworth,	P.,	2014.	Conceptual	Foundations	of	Qualitative	Psychology,	in:	Smith,	J.A.	(Ed.),	
Qualitative	Psychology:	A	Practical	Guide	to	Research	Methods.	SAGE,	London,	
Thousand	Oaks,	New	Delhi,	Singapore.	
Austin,	A.,	2015.	On	Well-Being	and	Public	Policy:	Are	We	Capable	of	Questioning	the	
Hegemony	of	Happiness?	Social	Indicators	Research	127,	123–138.		
Barker,	B.,	2006.	Rethinking	leadership	and	change:	a	case	study	in	leadership	succession	
and	its	impact	on	school	transformation.	Cambridge	Journal	of	Education	36,	277–
293.		
Barker,	B.,	2005.	Transforming	schools:	illusion	or	reality?	School	Leadership	&	Management	
25,	99–116.	
Beaver,	R.,	2011.	Educational	Psychology	Casework:	A	Practice	Guide,	2nd	ed.	Jessica	
Kingsley	Publishers,	London,	Philadelphia.	
Bennis,	W.G.,	1969.	Organization	development:	its	nature,	origins,	and	prospects.	Addison-
Wesley	Pub.	Co.	
Bennis,	W.G.,	1965.	Theory	and	Method	in	Applying	Behavioral	Science	to	Planned	
Organizational	Change.	
Boyatzis,	R.E.,	1999.	Self-Directed	Change	and	Learning	as	a	Necessary	Meta-Competency	for	
Success	and	Effectiveness	in	the	Twenty-first	Century,	in:	Sims,	R.R.,	Veres,	J.G.	
(Eds.),	Keys	to	Employee	Success	in	Coming	Decades.	Greenwood	Publishing	Group.	
Boyatzis,	R.E.,	1982.	The	Competent	Manager:	A	Model	for	Effective	Performance.	John	
Wiley	&	Sons.	
Braun,	V.,	Clarke,	V.,	2018.	Thematic	analysis	-	an	introduction.	
Braun,	V.,	Clarke,	V.,	2013.	Successful	Qualitative	Research:	A	Practical	Guide	for	Beginners.	
SAGE,	London,	Thousand	Oaks,	New	Delhi,	Singapore.	
Braun,	V.,	Clarke,	V.,	2012.	Thematic	Analysis,	in:	Harris,	C.	(Ed.),	APA	Handbook	of	Research	
Methods	in	Psychology.	
Braun,	V.,	Clarke,	V.,	2006.	Using	thematic	analysis	in	psychology.	Qualitative	Research	in	
Psychology	3,	77–101.		
Braun,	V.,	Clarke,	V.,	Terry,	G.,	2014.	Thematic	Analysis,	in:	Rohleder,	P.,	Lyons,	A.C.	(Eds.),	
Qualitative	Research	in	Clinical	and	Health	Psychology.	Macmillan	International	
Higher	Education.	
Brewer,	J.D.,	2000.	Ethnography.	Open	University	Press,	Buckingham,	Philadelphia.	
Brown,	J.,	1999.	Bowen	Family	Systems	Theory	and	Practice:	Illustration	and	Critique.	
Australian	and	New	Zealand	Journal	of	Family	Therapy	20,	94–103.		
Busher,	Hugh.,	Barker,	B.,	Wortley,	A.,	2001.	School	leaders	and	organisational	change	in	
turbulent	times	/	Hugh	Busher,	Bernard	Barker,	Angela	Wortley.,	Occasional	paper	
(University	of	Leicester.	School	of	Education) ;	no.3.	University	of	Leicester,	School	of	
Education,	Leicester.	
	 204	
Camazine,	S.,	Deneubourg,	J.-L.,	Franks,	N.R.,	Sneyd,	J.,	Bonabeau,	E.,	Theraula,	G.,	2003.	
Self-organization	in	Biological	Systems.	Princeton	University	Press.	
Coolican,	H.,	2009.	Research	methods	and	statistics	in	psychology,	5th	ed.	Hodder	
Education,	London.	
Cooperrider,	D.L.,	Srivastva,	S.,	1987.	Appreciative	inquiry	in	organizational	life.	Research	in	
organizational	change	and	development	1,	129–169.	
Crabtree,	S.,	2010.	Britons’	Wellbeing	Stable	Through	Economic	Crisis	[online]	[WWW	
Document].	London,	Gallup.	URL	http://www.gallup.com/poll/144938/Britons-
Wellbeing-Stable-Economic-Crisis.aspx	(accessed	11.3.16).	
Dangerfield,	A.S.,	2012.	School	self-evaluation	in	action:	a	case	study	in	the	north-west	of	
england	(Ed.D.).	University	of	Huddersfield	(United	Kingdom),	England.	
Davies,	S.M.B.,	Howes,	A.,	Farrell,	P.,	2008.	Tensions	and	dilemmas	as	drivers	for	change	in	
an	analysis	of	joint	working	between	teachers	and	educational	psychologists.	School	
Psychology	International	29,	400–417.	
Denham,	S.A.,	Wyatt,	T.M.,	Bassett,	H.H.,	Echeverria,	D.,	Knox,	S.S.,	2009.	Assessing	social-
emotional	development	in	children	from	a	longitudinal	perspective.	J	Epidemiol	
Community	Health	63,	i37–i52.		
Department	for	Education	and	Skills,	2003a.	Raising	Standards	and	Tackling	Workload:	a	
National	Agreement.	Department	for	Education	and	Skills.	
Department	for	Education	and	Skills,	2003b.	Every	Child	Matters	(Green	paper).	
Dering,	A.,	Cunningham,	S.,	Whitby,	K.,	2006.	Developing	leadership	teams	within	an	EAZ	
network:	what	makes	for	success?	School	Leadership	&	Management	26,	107–123.		
Ecclestone,	K.,	2011.	Emotionally-vulnerable	subjects	and	new	inequalities:	the	educational	
implications	of	an	‘epistemology	of	the	emotions.’	International	Studies	in	Sociology	
of	Education	21,	91–113.		
Ecclestone,	K.,	Lewis,	L.,	2014.	Interventions	for	resilience	in	educational	settings:	
challenging	policy	discourses	of	risk	and	vulnerability.	Journal	of	Education	Policy	29,	
195–216.		
Eloquin,	X.,	2016.	Systems-psychodaynamics	in	schools:	a	framework	for	EPs	undertaking	
organisational	consultancy.	Educational	Pschology	in	Practice	32.	
Farrell,	P.,	Woods,	K.,	Lewis,	S.,	Rooney,	S.,	Squires,	G.,	O’Connor,	M.,	2006.	A	review	of	the	
functions	and	contribution	of	educational	psychologists	in	England	and	Wales	in	light	
of	“Every	Child	Matters:	Change	for	Children.”	Research	Brief	RB792,	1–4.	
Flick,	U.,	2002.	An	introduction	to	qualitative	research,	2nd	ed.	SAGE,	London;	Thousand	
Oaks;	New	Delhi.	
Fox,	M.,	2009.	Working	with	systems	and	thinking	systemically	–	disentangling	the	crossed	
wires.	Educational	Psychology	in	Practice	25,	247–258.		
Fraher,	A.L.,	2004.	Systems	Psychodynamics:	The	Formative	Years	of	an	INterdisciplinary	
Field	at	the	Tavistock	Institute.	History	of	Psychology	7.	
Fullan,	M.,	1993.	Change	forces :	probing	the	depth	of	educational	reform.	The	Falmer	Press,	
London ;	New	York ;	Philadelphia.	
Goleman,	D.,	1998.	Working	with	emotional	intelligence.	Bantam.	
	 205	
Greenfield,	B.,	2015.	How	can	teacher	resilience	be	protected	and	promoted?	Educational	
and	Child	Psychology	32,	52–68.	
Hammersley-Fletcher,	L.,	Lowe,	M.,	2006.	Remodelling	Schools-experiences	from	within	
“change	teams.”	Management	in	Education	20,	16–19.		
Harris,	M.,	Rosenthal,	R.,	1985.	Mediation	of	interpersonal	expectancy	effects:	31	meta-
analyses.	Psychological	Bulletin	97.	
Hayes,	M.,	Stringer,	P.,	2016.	Introducing	Farouk’s	process	consultation	group	approach	in	
Irish	primary	schools.	Educational	Psychology	in	Practice	32,	145–162.		
James,	C.,	Jones,	N.,	2008.	A	case	study	of	the	mis-management	of	educational	change:	an	
interpretation	from	an	affective	standpoint	1–16.	
Johansen,	B.,	Wedderkopp,	N.,	2010.	Comparison	between	data	obtained	through	real-time	
data	capture	by	SMS	and	a	retrospective	telephone	interview.	Chiropractic	&	
Osteopathy	18,	1–7.	
Keyes,	C.L.M.,	2002.	The	Mental	Health	Continuum:	From	Languishing	to	Flourishing	in	Life.	
Journal	of	Health	and	Social	Behavior	43,	207–222.		
Kidger,	J.,	Gunnell,	D.,	Biddle,	L.,	Campbell,	R.,	Donovan,	J.,	2009.	Part	and	parcel	of	
teaching?	Secondary	school	staff’s	views	on	supporting	student	emotional	health	
and	well-being.	British	Educational	Research	Journal	36,	919–935.		
Kleinbaum,	D.G.,	Kupper,	L.L.,	Morgenstern,	H.,	1982.	Epidemiologic	Research:	Principles	and	
Quantitative	Methods.	John	Wiley	&	Sons.	
Larney,	R.,	2003.	School-Based	Consultation	in	the	United	Kingdom:	Principles,	Practice	and	
Effectiveness.	School	Psychology	International	24,	5–19.		
LeCompte,	M.,	Preissle,	J.,	1993.	Ethnography	and	qualitative	design	in	educational	research,	
2nd	ed.	Academic	Press,	San	Diego;	New	York;	Boston;	London;	Sydney;	Tokyo;	
Toronto.	
Leithwood,	K.,	Begley,	P.T.,	Cousins,	J.B.,	2005.	Developing	Expert	Leadership	For	Future	
Schools.	The	Falmer	Press,	London;	Washington,	D.C.	
MacBeath,	J.,	Myers,	K.,	1999.	Effective	school	leaders.	Pearson	Education	
Manson,	S.M.,	2001.	Simplifying	complexity:	a	review	of	complexity	theory.	Geoforum	32,	
405–414.		
Matheson,	J.,	2011.	Measuring	what	matters:	National	Statistician’s	reflections	on	the	
National	Debate	on	Measuring	National	Well-being.	Crown	Copyright	1–25.	
Miller,	Tina,	Bell,	L.,	2012.	Consenting	to	what?	Issues	of	access,	gate-keeping	and	
“informed”	consent,	in:	Miller,	T.,	Mauthner,	M.,	Birch,	M.,	Jessop,	J.	(Eds.),	Ethics	in	
Qualitative	Research.	SAGE,	Los	Angeles;	London;	New	Delhi;	Singapore;	Washington	
DC.	
Mills,	D.,	Morton,	M.,	2013.	Ethnography	in	education,	Research	methods	in	education.	
SAGE,	Los	Angeles;	London;	New	Delhi;	Singapore;	Washington	DC.	
Mulholland,	R.,	McKinlay,	A.,	Sproule,	J.,	2017.	Teachers	in	need	of	space:	the	content	and	
changing	context	of	work.	Educational	Review	69,	181–200.		
Murray,	M.,	2015.	Narrative	Psychology,	in:	Smith,	J.A.	(Ed.),	Qualitative	Psychology:	A	
Practical	Guide	to	Research	Methods.	SAGE,	Los	Angeles;	London;	New	Delhi;	
Singapore;	Washington	DC.	
	 206	
Neumann,	J.E.,	1999.	Systems	psychodynamics	in	the	service	of	political	organisational	
change.,	in:	French,	R.,	Vince,	R.	(Eds.),	Group	Relations,	Management	and	
Organisation.	Oxford	University	Press.	
Newkirk,	T.,	1996.	Seduction	and	betrayal	in	qualitative	research,	in:	Ethics	and	
Representation	in	Qualitative	Studies	of	Literacy.	National	Council	of	Teachers	of	
English,	Urbana.	
Newton,	J.,	Dooris,	M.,	Wills,	J.,	2016.	Healthy	universities:	an	example	of	a	whole-system	
health-promoting	setting.	Glob	Health	Promot	23,	57–65.		
Nozick,	R.,	2012.	The	Experience	Machine,	in:	Shafer-Landau,	R.	(Ed.),	Ethical	Theory:	An	
Anthology.	Wiley-Blackwell,	Chichester.	
Ofsted,	2016.	School	inspection	handbook	-	GOV.UK.	Ofsted,	Manchester.	
Oliver,	P.,	2008.	Writing	your	thesis,	2nd	ed.	Sage,	Los	Angeles ;	London;	New	Delhi;	
Singapore.	
Oliver,	P.,	1997.	Research	for	business	marketing	and	education.	Hodder	&	Stoughton	
Educational,	London.	
Orwell,	G.,	1949.	Nineteen	Eighty-Four.	
Oxford	Dictionaries	[WWW	Document],	2018a.	.	Oxford	Dictionaries	|	English.	URL	
https://en.oxforddictionaries.com/definition/implementation	(accessed	7.14.18).	
Oxford	Dictionaries	[WWW	Document],	2018b.	.	Oxford	Dictionaries	|	English.	URL	
https://en.oxforddictionaries.com/definition/change	(accessed	7.14.18).	
Petrides,	K.V.,	Frederickson,	N.,	Furnham,	A.,	2004.	The	role	of	trait	emotional	intelligence	in	
academic	performance	and	deviant	behavior	at	school.	Personality	and	Individual	
Differences	36,	277–293.	
Pole,	C.,	Morrison,	M.,	2003.	Ethnography	for	Education.	Open	University	Press,	Berkshire.	
Preece,	R.,	Williams,	S.,	Jones,	S.,	Peel,	P.,	Roughton,	M.,	2012.	Measuring	implementation	
of	evidence-based	guidance	on	promoting	workers’	health.	Occup	Med	(Lond)	62,	
627–631.		
Public	Health	England,	2014a.	The	link	between	pupil	health	and	wellbeing	and	attainment:	
a	briefing	for	head	teachers,	governors	and	staff	in	education	settings.	Public	Health	
England,	London.	
Public	Health	England,	2014b.	The	link	between	pupil	health	and	wellbeing	and	attainment:	
A	briefing	for	head	teachers,	governors	and	staff	in	education	settings.	
Quirk,	H.,	Crank,	H.,	Carter,	A.,	Leahy,	H.,	Copeland,	R.J.,	2018.	Barriers	and	facilitators	to	
implementing	workplace	health	and	wellbeing	services	in	the	NHS	from	the	
perspective	of	senior	leaders	and	wellbeing	practitioners:	a	qualitative	study.	BMC	
Public	Health	18.		
Reason,	Peter.,	Bradbury,	H.,	2009.	The	SAGE	handbook	of	action	research,	2nd	ed.	ed.	
SAGE,	London.	
Renn,	C.,	2017.	Reduced	workload	and	better	support	for	wellbeing	key	to	retaining	teachers	
[online]	[WWW	Document].	London,	Education	Support	Partnership.	URL	
https://www.educationsupportpartnership.org.uk/resources/research-
reports/reduced-workload-and-better-support-wellbeing-key-retaining-teachers	
(accessed	3.11.17).	
	 207	
Ridley,	Diana.,	2012.	The	literature	review:	a	step-by-step	guide	for	students	/	Diana	Ridley.,	
2nd	ed..	ed,	Sage	study	skills.	SAGE,	Los	Angeles ;	London.	
Rogers,	E.M.,	2003.	Diffusion	of	Innovations,	5th	Edition.	Simon	and	Schuster.	
Salter-Jones,	E.,	2012.	Promoting	the	emotional	well-being	of	teaching	staff	in	secondary	
schools.	Educational	&	Child	Psychology	29,	18–31.	
Schiller,	M.,	2002.	The	Road	to	Appreciative	Leadership,	in:	Schiller,	M.,	Holland,	B.M.,	Riley,	
D.	(Eds.),	Appreciative	Leaders:	In	the	Eye	of	the	Beholder.	
Schön,	D.,	1987.	Educating	the	reflective	practitioner.	Josey-Bass	Publishers,	San	Francisco;	
London.	
Schwab-Stone,	M.,	Ruchkin,	V.,	Vermeiren,	R.,	Leckman,	P.,	2001.	Cultural	considerations	in	
the	treatment	of	children	and	adolescents.	Operationalizing	the	importance	of	
culture	in	treatment.	Child	Adolesc	Psychiatr	Clin	N	Am	10,	729–743.	
Scotland,	J.,	2012.	Exploring	the	Philosophical	Underpinnings	of	Research:	Relating	Ontology	
and	Epistemology	to	the	Methodology	and	Methods	of	the	Scientific,	Interpretive,	
and	Critical	Research	Paradigms.	English	Language	Teaching	5,	9–16.	
Seale,	C.,	1999.	The	quality	of	qualitative	research.	Sage,	London;	Thousand	Oaks;	New	
Delhi.	
Sen,	Amartya.,	1999.	Development	as	freedom.	Oxford	University	Press,	Oxford.	
Sharp,	P.,	2000.	Promoting	Emotional	Literacy:	Emotional	Literacy	Improves	and	Increases	
Your	Life	Chances.	Pastoral	Care	in	Education	18,	8–10.		
Smith,	J.A.,	2003.	Validity	and	qualitative	psychology,	in:	Qualitative	Psychology:	A	Practical	
Guide	to	Research	Methods.	
Smith,	Jonathan	A.,	Osborn,	M.,	2014.	Interpretative	phenomenological	analysis,	in:	Smith,	
J.A.	(Ed.),	Qualitative	Psychology:	A	Practical	Guide	to	Research	Methods.	SAGE,	Los	
Angeles ;	London;	New	Delhi;	Singapore;	Washington	DC.	
Stake,	R.E.,	1995.	The	Art	of	Case	Study	Research.	SAGE.	
Stoll,	L.,	Temperley,	J.,	2009.	Creative	leadership:	a	challenge	of	our	times.	School	Leadership	
&	Management	29,	65–78.		
Teacher	Support	Network,	2009.	Path	to	Better	Health	and	Wellbeing	in	Education.	Teacher	
Support	Network,	London.	
The	Stationary	Office,	2014.	Care	Act	2014.	The	Stationary	Office,	Norwich.	
Thomas,	G.,	2011.	How	to	do	Your	Case	Study.	SAGE	Publications.	
Vostanis,	P.,	Humphrey,	N.,	Fitzgerald,	N.,	Deighton,	J.,	Wolpert,	M.,	2013.	How	do	schools	
promote	emotional	well-being	among	their	pupils?	Findings	from	a	national	scoping	
survey	of	mental	health	provision	in	English	schools.	Child	and	Adolescent	Mental	
Health	18,	151–157.	
Wagner,	P.,	2000.	Consultation:	Developing	a	comprehensive	approach	to	service	delivery.	
Educational	Psychology	in	Practice	16,	9–18.		
Watson,	A.,	Geest,	E.D.,	2010.	Secondary	mathematics	departments	making	autonomous	
change.	Proceedings	of	the	British	Society	for	Research	into	Learning	Mathematics	
30,	231–238.	
	 208	
Weare,	K.,	2015.	What	works	in	promoting	social	and	emotional	well-being	and	responding	
to	mental	health	problems	in	schools?	Partnership	for	Well-being	and	Mental	Health	
in	Schools	1–15.	
Weare,	K.,	Nind,	M.,	2011.	Mental	health	promotion	and	problem	prevention	in	schools:	
what	does	the	evidence	say?	Health	Promot.	Int.	26,	i29–i69.		
Wigelsworth,	M.,	Humphrey,	N.,	Lendrum,	A.,	2012.	A	national	evaluation	of	the	impact	of	
the	secondary	social	and	emotional	aspects	of	learning	(SEAL)	programme.	
Educational	Psychology	32,	213–238.		
Willoughby,	G.,	Tosey,	P.,	2007.	Imagine	`Meadfield’:	Appreciative	Inquiry	as	a	Process	for	
Leading	School	Improvement.	Educational	Management	Administration	&	
Leadership	35,	499–520.		
Yardley,	L.,	2015.	Demonstrating	Validity	in	Qualitative	Psychology,	in:	Smith,	J.A.	(Ed.),	
Qualitative	Psychology:	A	Practical	Guide	to	Research	Methods.	SAGE,	Los	Angeles ;	
London;	New	Delhi;	Singapore;	Washington	DC.	
Yin,	R.K.,	2003.	Case	Study	Research:	Design	and	Methods,	3rd	ed.	SAGE	Publications,	
Thousand	Oaks;	London;	New	Delhi.	
	
